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ABSTRACT

The institution of the kindergarten serves important functions in western societies. The 

mandate of kindergarten staff reflects this, encompassing aspects of vital importance for 

children’s well-being and their learning and development processes. Empirical research 

is needed to scrutinise how kindergarten staff perform these tasks. Analyses of previ-

ous studies (Gulbrandsen, Johansson & Nilsen, 2002; Hopperstad, Hellem & Kjørholt, 

2005; Borg, Backe-Hansen & Kristiansen, 2008) indicate that while assistants are the 

main occupational group in Norwegian kindergartens, they have rarely been engaged as 

informants in kindergarten research. This article reports results from a literature review 

that investigated which occupational groups have featured as informants in Norwegian 

kindergarten research from 2008 to 2017. The searches resulted in 149 hits; kinder-

garten assistants were included as informants in only 43 hits, and they were never the 

sole occupational group investigated. In closing, the article discusses the methodological  

and epistemological implications resulting from the skewed representation of kinder-

garten staff.

Keywords: review, kindergarten staff, validity, methodological implications, representation

SAMMENDRAG 

Utvelgelse av informanter i norsk barnehageforskning. En kritisk litteraturstudie
Barnehagen som institusjon har en viktig funksjon i vestlige samfunn. Mandatet til bar-

nehagen gjenspeiler dette, og det omfatter aspekter som er sentrale for barns trivsel, 

læring og utvikling. Det er behov for empirisk forskning på hvordan personale i barne-

hagene utfører sitt oppdrag. Analyser av tidligere studier (Gulbrandsen, Johansson &  

Nilsen, 2002; Hopperstad, Hellem & Kjørholt, 2005; Borg, Backe-Hansen & Kristiansen, 
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2008) indikerer at mens assistenter er den største gruppen av ansatte i norske barne-

hager, så blir de lite brukt som informanter i barnehageforskning. Denne artikkelen pre-

senterer resultater fra en litteraturreview som undersøkte hvilke grupper ansatte som 

har blitt brukt som informanter i norsk barnehageforskning fra 2008 til 2017. Søkene 

resulterte i 149 treff. Av disse var assistenter inkludert som informanter i bare 43 treff, 

og de var aldri den eneste gruppen som ble studert. Avslutningsvis diskuterer artikkelen 

metodologiske og epistemologiske implikasjoner av den skeive representasjonen av per-

sonale i norsk barnehageforsking.

Nøkkelord: review, barnehagepersonale, validitet, metodologiske implikasjoner,  

representasjon

Introduction
This study investigates which groups of staff members have been engaged as infor-
mants in empirical kindergarten research. In this context, kindergarten includes var-
ious kinds of institutions that take care of small children during the day. An important 
argument for using staff as research subjects is that they are of great importance to 
the children’s well-being, learning and development. Through spending many hours 
with the children each day, staff play a decisive role in what children experience in 
kindergarten (Aukrust & Rydland, 2009; Bjørnestad & Pramling Samuelsson, 2012). 

This study investigates the degree to which the different occupational groups are 
represented in previous research on kindergartens. The purpose of the article is to 
explore which staff members have been challenged to describe and define this central 
social institution. If the patterns of the selection and representation of kindergarten 
staff as research participants are skewed, this might in turn affect the resulting body 
of knowledge and the validity of research in this field. We argue that these elements 
are of vital importance also beyond the Norwegian context. 

By conducting a literature review of empirical kindergarten research, this study 
aims to provide a firm foundation to investigate possible gaps in the body of knowl-
edge about an institution that has become increasingly important in western coun-
tries. In recent decades, there has been a substantial increase in the number of 
empirical studies related to Norwegian kindergartens. Doctoral studies addressing 
such topics as professionalisation (Eik, 2014; Ødegård, 2011), early literacy stimula-
tion (Gjems, 2006; Hofslundsengen, 2017), care (Foss, 2009), structural organisation 
(Seland, 2009) and didactical work (Håberg, 2015) point to a field that is attracting 
increased research interest. This study, however, investigates who among the kin-
dergarten staff are being engaged as informants in Norwegian empirical research. 
In this study, ‘informant’ refers to a person who is formally asked to participate in 
research and to provide information about a specific topic. Informants may offer 
information through, for example, surveys, interviews and observations (Miles, 
Huberman & Saldana, 2014; Thagaard, 2018). Informants may offer an insider’s per-
spective concerning the research questions, so the choice of informants is of vital  
importance.
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Background
The present study is conducted in a Norwegian context, where the concept of kinder-
garten (in Norwegian, ‘barnehage’) does not distinguish between children under or 
over three years of age. Kindergarten in Norway provides an educational and pedagog-
ical opportunity, open to all children from the age of one until schooling starts at age 
six (Kunnskapsdepartementet, 2017). As a matter of policy, kindergarten in Norway is 
defined as an initial stage of education, but not as a kind of formal schooling; rather, 
learning is integrated in childcare and play activities. Historically, Froebel’s pedagogy is 
the central basis for Nordic kindergarten practice. The child’s inherent potential, play, and 
cultural and social activities are emphasised. Central traditions are both the academic 
and social function, in the sense of creating conditions which counteract social inequal-
ities (Broström, 2009). Parental leave in Norway is of twelve months duration following 
the birth of a child. The government guarantees a place in kindergarten for children from 
the age of about one year. As a result, about 80% of all one-year olds and about 92%  
of the entire child population aged 1–6 are enrolled full-time in kindergarten (SSB, 2019). 

In Norway, there are three main groups among kindergarten staff who might be 
selected as research subjects: chairs, pedagogical leaders and assistants. By attain-
ing a bachelor’s degree in early childhood education and care, one can become a 
kindergarten teacher. The same qualification is required to work as a pedagogical 
leader or a chair in a kindergarten. The main responsibility of chairs is to oversee all 
the work done in the institution. Meanwhile, pedagogical leaders work directly with 
children and carry the main responsibility for a department, supervising the assis-
tants and directing the daily life and well-being of a group of children. In contrast, 
assistants have no formal education requirements, but are responsible for a variety of 
tasks that engage directly with the children, including feeding them, playing, read-
ing and taking care of them throughout the day (Løvgren, 2012; Smeby, 2011). The 
ratio between pedagogical leaders and assistants in Norway is traditionally 1:2; for 
example, this means that a department with 18 children aged 3–5 is staffed by one 
pedagogical leader and two assistants. This ratio is unusual compared to other Scan-
dinavian countries, where the numbers are reversed (Korsvold, 2005). In August of 
2018, however, the government changed the official ratio to 1:1 (Regjeringen, 2018), 
but the tradition where the majority of staff are assistants persists. Assistants are still 
the largest occupational group in Norwegian kindergartens. Consequently, research 
into how the assistants are doing their work and examinations of the assistants’ per-
spectives and experiences represent important topics in kindergarten research, with 
potential significance for children’s welfare, learning and play.

Research status
To the best of our knowledge, no previous literature review has investigated the inclusion 
of assistants as informants in kindergarten research. Earlier research overviews, how-
ever, have offered individual findings pointing to the importance of such a study. The 
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authors’ analyses of previous research overviews indicate that the main group of infor-
mants in Norwegian research have been kindergarten teachers, while other staff mem-
bers, such as assistants, as well as parents and children, have taken part to a lesser extent 
(Alvestad, Johansson, Moser & Søbstad, 2009; Bjørnestad & Pramling Samuelsson, 
2012; Borg, Backe-Hansen & Kristiansen, 2008; Borge, 1995; Gulbrandsen, Johansson 
& Nilsen, 2002; Hopperstad, Hellem & Kjørholt, 2005). Furthermore, these results cor-
respond with the findings of other Scandinavian research reviews (Bondebjerg, Jessen, 
Larsen, Schunck & Vestergaard, 2017; Bondebjerg, Jessen, Jusufbegovic & Vestergaard, 
2018; Bondebjerg, Jusufbegovic, Qvortrup & Vestergaard, 2019; Højen-Sørensen, 
Kristiansen, Jørgensen & Wendt, 2016; Larsen et al., 2010; Larsen et al., 2012; Larsen 
et al., 2013; Nordenbo, 2009; Nordenbo et al., 2009; Nordenbo et al., 2010; Sommersel, 
Vestergaard & Larsen, 2013; Wendt & Jørgensen, 2015). We scrutinised these summa-
ries for information about which occupational groups were selected as informants. We 
found, however, that this question has received little attention in previous reviews. Bent 
Olsen, who searched in both Nordic and international databases, claims that assistants 
‘can only tell a story of exclusion; they are almost non-existent in terms of research 
attention.’ (2007, p. 25, authors’ translation). 

The lack of knowledge about assistants in kindergarten research was an import-
ant premise for the Norwegian research project Meistring av førskulelærarrolla i eit 
arbeidsfelt med lekmannspreg (MAFAL, abbreviation, in English, ‘Mastering the role 
as kindergarten teacher in a field dominated by laymen’). The project was financed by 
The Norwegian Research Council (2008–2010). ‘Laymen’ has been used in Norwe-
gian as a term for assistants due to their lack of formal education. Quantitative data 
collection for this project was carried out with the help of a nationwide question-
naire, sent to both kindergarten teachers and assistants in 1,000 kindergartens in the 
spring of 2009 (Løvgren, 2014; Løvgren & Gulbrandsen, 2012; Smeby, 2011; Steinnes, 
2014; Steinnes & Haug, 2013; Vatne, 2012). A total of 1,357 assistants and 1,192 ped-
agogical leaders answered the questionnaire, and a central issue among the questions 
was the division of labour between the professional groups. The qualitative data for 
the same project included observation and interviews of kindergarten teachers and 
assistants (Håberg, 2015). This review is intended to investigate to what extent assis-
tants have been selected as informants in empirical research on kindergarten-related 
topics, from the year MAFAL started in 2008 until 2017.

Research question
The research question guiding this study is:

To what extent have assistants been selected as informants in empirical kindergarten 
research in Norway, and what methodological challenges arise from this?

The goal of this study is to contribute to this field of knowledge by (1) covering the most 
recent developments on the topic, (2) building a firm foundation for its inferences and 
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quantifying its findings, and (3) discussing critically the methodological implications 
of its results. Furthermore, the authors provide an overview of what types of research 
assistants have been invited to participate in: qualitative or quantitative. An underlying 
question in this study is to investigate who is carrying out studies concerning kinder-
gartens. This is relevant because findings from other Nordic countries suggest that kin-
dergarten teachers, or others with a strong connection to kindergarten as institutions, 
are doing the research; this might influence their choice of informants (Haug, 2003).

Methodology
This study is based on a critical review of empirical research from Norwegian kinder-
gartens that relied on staff as informants. According to Grant and Booth (2009, p. 93), 
a critical review includes an extensive examination of the literature and ‘includes a 
degree of analysis and conceptual innovation’. This approach seeks to both identify 
and aggregate the literature about its topic. For this study, the literature review is 
organised according to a five-step method: starting with clearly formulated ques-
tions, making explicit the inclusion criteria to identify relevant studies, searching for 
the relevant studies, summarising them and then interpreting the findings (Brandt, 
Lutfiyya, King & Chioreso, 2014). These steps are divided into two main phases: data 
collection and data analysis (Røkenes & Krumsvik, 2014).

Data collection
Predetermined criteria

The selection of criteria for inclusion and exclusion in this study emerged from the 
research question and began with five main criteria for coverage. The first criterion 
is that the research was carried out in Norwegian kindergartens and produced PhD 
theses or peer-reviewed articles. Each publication was counted. Article-based PhD 
theses were counted as consisting of journal articles, where each article is an individ-
ual scientific contribution, while monographs were each counted as one publication. 
The second criterion for inclusion was that publications must use kindergarten staff 
as informants. The third criterion was that the publications were published between 
2008 and 2017, since the research topic only concerns studies after the initiation of 
the MAFAL Project, which acknowledged the absence of assistants in kindergarten 
research. The fourth criterion was that the publications were written in Norwegian, 
Danish, Swedish or English, the predominant languages for empirical Norwegian kin-
dergarten research. The fifth criterion concerned the relevant sources for the research. 
The database Oria was selected, as it includes NorArt, Idunn, ERIC, Academic Search, 
Sage, Taylor and Francis, Ebook Central and other sources. Searching in Oria ensured 
access to all databases that are available at Norwegian research libraries. In addition, 
another database was consulted – the Nordic Base of Early Childhood Education and 
Care (nb-ecec.org). These five criteria are presented in Table 1.
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Table 1: Inclusion and exclusion criteria.

Criteria Included Excluded

Publication type Peer-reviewed articles, 
PhD dissertations

Books, masters’ and bachelors’ theses, 
reports, evaluations (grey literature)

Focus Empirical research from 
Norwegian kindergartens 
using staff members 
as informants

Non-empirical research from 
Norwegian kindergartens

Empirical research from Norwegian 
kindergartens using parents, children, 
owners or others as informants

Time frame 2008–2017 Before 2008 and after 2017

Language Norwegian (bokmål/nynorsk), 
English, Swedish, Danish

Other languages

Data bases Oria, nb-ecec.org Other

Search process

Searches were performed using different combinations of the following terms: barne-
hage* + forskning* OR forsking* + prosjekt* OR studi* OR empiri* + assistent* + phd. 
Seven searches combining the different search terms were performed in the Oria data-
base, as presented in Table 2. Some of the hits in searches 1–7 were duplicates and were 
therefore excluded. Furthermore, a search of the nb-ecec.org databases was included, 
referred to in Table 2 as search 8. As this is a source for Nordic kindergarten research, 
all 278 hits for the variable Norge (Norway) were investigated manually. Some of the 
resulting hits were not peer-reviewed (for example, book chapters), so much of the work 
for this search involved sorting out which studies met the criteria for this study. Other 
hits duplicated searches 1–7 and were therefore eliminated. As a result of these proce-
dures, 184 hits were excluded, so search 8 generated 94 new hits. Subsequently, a man-
ual search was performed (search 9), based on the hits in searches 1–8 that appeared to 
be parts of PhD dissertations. Eight articles that had not come up as hits in the earlier 
searches were found in this way. Finally, different combinations were used in Oria cor-
responding to searches 1–7: kindergart* + research + empiri* + Norway OR preschool +  
research + empiri* + Norway OR kindergart* + assistant + empiri* + Norway OR  
preschool + assistant + empiri* + Norway OR kindergart* + assistant* + Norway OR 
preschool* + assistant* + Norway OR kindergart* + phd + Norway OR preschool* + 
phd + Norway. Searches 10–17 gave only 14 relevant hits. The search process and the 
sources used are presented in Table 2.

Table 2: Search procedure and results.

Search Sources Hits Included Excluded

Searches 1–7
Combinations: barnehage* +  
forskning* + assistent* 

Oria 455 83 387

Search 8
Manual search 2008–2017, 
in the category Norway

nb-ecec.org 278 94 184

(Continued)
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Figure 1: Overview of the search process.

Search Sources Hits Included Excluded

Search 9
Manual search

Based on articles that 
were presented as part 
of a PhD dissertation.

8 8 0

Searches 10–17
Combinations:
kindergart* + research +  
Norway + assistant 

Oria 614 14 600

Total 1,355 184 1,171

After reading full texts 149

The results of the database searches included 184 hits in total (cf. Table 2), based 
on the inclusion and exclusion criteria set out in Table 1 and excluding duplicates. 
Articles that were not peer reviewed were excluded. The target publications were 
then printed out and assessed in full after all the searches were complete. After read-
ing the full text of the source, 35 of the hits from searches 1–17 were found not to 
meet the inclusion criteria and were excluded. The number of relevant publications 
was therefore reduced to 149. 

Table 2: (Continued)
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It was surprising that so many publications were excluded after the search process was 
complete, but according to Hart (2018), it is necessary to read and evaluate research 
findings analytically and critically. Even though the search process was thorough and 
comprehensive, this study may have missed relevant publications because of its inclu-
sion criteria, the choice of databases or for other reasons. The data was collected by the 
first author of the study, while both authors participated in the analysis and writing 
stages. Appendix A presents the full list of publications retrieved from our sources, 
whereas Appendix B lists the publications that included assistants as informants.1

Data analysis
Before presenting the results of the study later in the article, we will describe our analyt-
ical strategy. The 149 publications found through searches based on the specified inclu-
sion and exclusion criteria were reviewed carefully. They were archived in EndNote, 
along with short notes about each study. All the relevant hits were then analysed in an 
Excel document. By coding and categorising (Miles, Huberman & Saldana, 2014), we 
scrutinised the publications for information about which groups of kindergarten staff 
were selected as informants, as well as the researchers’ educational backgrounds and 
the methodological approaches used (qualitative, quantitative or mixed methods). The 
rationale for registering the latter was to investigate whether there were patterns of 
methodological approaches in the studies where assistants figured as informants.

The publications included were then sorted according to the categories of infor-
mants mentioned in the data: assistants, kindergarten teachers, pedagogical leaders, 
chairs and staff. Kindergarten teachers and pedagogical leaders were categorised as 
the same kind of staff because most kindergarten teachers in Norway work as ped-
agogical leaders. In some of the publications, no distinction was made between dif-
ferent occupational groups; they were all called ‘employees’ (ansatte) (Figenschou, 
2017), ‘staff ’ (personale) (Hillesøy & Ohna, 2014), ‘adults’ (voksne) (Bae, 2009) or 
‘practitioners’ (Sandseter, 2014), for example. In the remainder of the analysis we 
use the overall concept ‘staff ’. In some other publications, it is clear which occupa-
tional group is relied on as informants, but their numbers are unknown (for example  
Bjørgen, 2011; Larsen, 2014; Hagen & Haukenes, 2017). Publications that have used 
this methodological approach and which have obviously used assistants as infor-
mants are considered to be relevant publications for this study. 

Results
Groups of informants among kindergarten staff

Figure 2 shows that the category of kindergarten teachers/pedagogical leaders was 
by far the largest group of informants engaged in Norwegian kindergarten research. 

1 Appendix A and Appendix B are not included in this article, but they are available online, please see 
(Håberg & Leer-Salvesen, 2020a) and (Håberg & Leer-Salvesen, 2020b).
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In 21 publications (14.1%) the occupational background was unknown; these were 
coded simply as ‘staff ’. In the other 128 publications, assistants were selected as infor-
mants in 43 publications (28.9%; see Appendix B). Kindergarten teachers and peda-
gogical leaders were selected as informants in 115 publications (77.2%), and chairs in 
30 publications (20.1%). Some publications included different occupational groups 
as informants (cf. Fig. 3). Figure 2, however, shows each occupation separately. When 
coding the publications, more than one hit was registered per publication, as relevant.

Figure 3: Assistants in empirical kindergarten research (N = 43).

Figure 2: Informants in empirical publications about Norwegian kindergartens (N = 149).

Figure 3 shows that in the 43 publications where assistants participated as informants, 
they were never the only group of informants selected. Other groups among the staff 
were always engaged as informants as well, together with the assistants. Usually, the 
assistants were relied on as informants along with kindergarten teachers. However, 
in one publication, assistants and chairs were selected as informants (Tkachenko, 
Giæver, Bratland & Syed, 2015). All three staff groups were relied on together as 
informants in five publications (Børhaug, 2011; Carlsen, 2015; Nilsen, 2017; Seland, 
2009; Storjord, 2008).
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Research design in the target studies 

The main methodological approaches in the publications where assistants partici-
pated as informants were qualitative. Assistants were engaged as informants in 32 
qualitative, 8 quantitative and 3 mixed-method publications. Qualitative publica-
tions mainly used interviews, while the quantitative publications in this field all used 
surveys. Mixed-method studies used both interviews and surveys (Børhaug, 2011; 
Gradovski & Løkken, 2015; Storli & Sandseter 2017).

Table 3: Methodological approach when assistants were included as informants (N = 43).

Approach Interviews Observations Surveys Number of publications 
(per cent)

Qualitative 25 20 32 (74.4%)

Quantitative 8 8 (18.6%)

Mixed method 3 3 3 (7.0%)

Total 28 20 11 43 (100.0%)

Furthermore, qualitative research designs were dominant in the sample of 149 publi-
cations generated by our searches. Of this total, 120 publications (80.5%) used a qual-
itative design, 19 publications (12.8%) used a quantitative design and 10 publications 
(6.7%) used a mixed-method approach.

Finally, we investigated to what degree those conducting research on kindergar-
tens have kindergarten teacher backgrounds themselves. We conducted web searches 
to investigate the background of all first authors in the sample of 149 hits. Informa-
tion on academic background was found primarily through employment relation-
ships on websites of universities and university colleges. Persons not employed in 
this sector were found through manual searches, book reviews and other sources 
which presented the authors’ academic backgrounds.

For publications with more than one author, we identified and counted the first 
author and not the others. Among all the publications in the frame (N = 149), 63 were 
written by 44 researchers, all of whom have a background as kindergarten teachers. 
Some of the authors have written several publications (Appendix A). Of the 43 pub-
lications that used assistants as informants, 15 of them (34.9%) were authored by 13 
kindergarten teachers (Appendix B). Otherwise, assistants were informants in 28.9% 
of the studies in the whole sample (N = 149). This shows that when kindergarten teach-
ers were conducting the research, there may have been a tendency to use assistants as 
informants to a greater degree than other researchers in the field did, but the sample is 
small and it is necessary to conduct more research concerning this finding.

Discussion
Main findings

In the timeframe of this review (2008–2017), assistants were never the sole informants 
in any of the publications. They were included as research subjects only together with 
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other groups of staff members, mainly kindergarten teachers/pedagogical leaders. 
The resulting impression is that the absence of assistants as informants, which was 
the basis of the MAFAL Project, persists. The MAFAL Project, which explicitly inves-
tigated and compared responsibilities and cooperation between kindergarten teach-
ers and assistants, produced 7 hits within the specified time parameters (Løvgren, 
2012; Løvgren and Gulbrandsen, 2012; Smeby, 2011; Steinnes, 2014; Steinnes & 
Haug, 2013; Vatne, 2012; Håberg, 2015). Moreover, assistants were selected as infor-
mants in 36 additional publications; these represent 25.4% (N = 142) of the studies if 
the hits from the MAFAL Project are excluded. 

Given that assistants are the largest occupational group among kindergarten staff, 
our finding that they were never the sole subjects of any research is striking. Fol-
lowing this observation, we argue that the representation of the various groups of 
staff members in Norwegian kindergarten research is skewed and, furthermore, that 
representation is clearly biased in favour of kindergarten teachers. As we discuss in 
greater detail below, this distortion may have several unfortunate consequences.

We argue that assistants are potentially very important as informants in kinder-
garten research because they are the occupational group which devotes the most 
time to direct interaction with the children (Glavind, Pade & Pade, 2000; Vassenden, 
Thygesen, Bayer, Alvestad & Abrahamsen, 2011). Pedagogical leaders spend less time 
per day with children than assistants do because several hours each work week are 
occupied with planning, in addition to participating in internal and external meet-
ings (Nicolaisen, Seip & Jordfald, 2012). Overall, this leads to the impression that 
assistants offer continuous adult supervision for the children, while kindergarten 
teachers are more often absent during the day. Therefore, we argue for an enhanced 
appreciation of the understanding of the work and experiences of assistants, and 
believe that these should be studied on their own terms, not only in relation to other 
groups of kindergarten staff.

The under-representation of assistants as informants might express a hierarchi-
cal structure (Håberg, 2015) where assistants are perceived as relevant actors only to 
a limited extent. Enehaug, Gamperiene and Grimsmo (2008) point out that assistant 
jobs offer easy access to the labour market, with minimal education requirements 
and opportunities for part-time work. Perhaps assistants as a group are seen to have 
low status, but this is typical for kindergarten teachers as well (Kunnskapsdepar-
tementet, 2014). In some of the publications in our study, assistants were used as 
informants in informal interviews in observation situations, but in formal inter-
views only kindergarten teachers were engaged as informants (Skreland, 2016). In 
another publication, the assistants, who were not informants, were more practically 
oriented and less pedagogically oriented than the kindergarten teachers (Eik, 2014). 
The under-representation of assistants might even be interpreted as an expression of 
an occupational conflict. In Appendix A, 21 of the 149 publications (14.1%), did not 
make reference to the staff ’s professional backgrounds when they were used as infor-
mants. In Appendix B, 9 of the publications (N = 43) did not specify the number of 
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assistants used as informants (Bjørgen, 2011; Figenschou, 2017; Granly & Maagerø; 
2012; Hillesøy, 2016; Hillesøy & Ohna, 2014; Johansson, Emilson, Röthle, Puriola, 
Broström & Einarsdottir, 2016; Knudsen, Aglen, Danbolt & Engesnes, 2015; Larsen, 
2014; Skreland, 2016). 

Whether kindergarten teachers work as pedagogical leaders or chairs, they have 
appeared to researchers to be the most interesting occupational group to use as infor-
mants. The skewed representation of assistants and kindergarten teachers might also 
relate to the nature of the research questions studied. Such subjects as planning and 
evaluation of pedagogical work are primarily the responsibility of kindergarten teach-
ers (Kunnskapsdepartementet, 2017), who might therefore be seen as the most rele-
vant informants on such topics. In this study, we have categorised such publications 
as not relevant for assistants to participate in as informants (for example, Alvestad  
& Sheridan, 2015). However, assistants might also have interesting views and experi-
ences related to planning and evaluation, which might complement the picture.

Appendix A shows that in 82 of the 106 publications (77.4%) that do not have 
assistants as informants, the topics under investigation might be equally relevant for 
assistants to offer their perspectives. Topics such as what is going on in the kindergar-
ten, play, learning, interactions, gender and migrant children (see, for example, Bae, 
2012; Kalkman, 2017; Kasin & Slåtten, 2015; Nygård, 2017) might generate a more 
diverse set of views if assistants were also included. Various occupationally specific 
challenges and dilemmas might be illuminated. On the other hand, topics like lead-
ership, planning, professional development and kindergarten teacher education (for 
example, Bø & Hognestad, 2014, 2015, 2017; Moen, 2017; Skjæveland et al., 2017; 
Vatne & Gjems, 2014) are defined in this study as typical topics that might not readily 
accommodate assistants as informants. Publications where the research question is 
specific to designated occupational groups, such as chairs (for example, Børhaug & 
Lotsberg, 2014; Evenstad & Becher, 2015; Kirkhaug et al., 2012) or pedagogical lead-
ers (for example, Keilman, 2017; Knaben & Abrahamsen, 2017; Ødegård, 2012) are 
not defined as relevant for assistants either. 

In other countries, where assistants are in the minority among the staff comple-
ment, it is less surprising that they have played a limited role as informants in kin-
dergarten research. In a Norwegian context, however, we argue that the marked lack 
of assistants raises serious methodological and epistemological questions, since the 
largest group of staff members is understudied. We will continue this discussion by 
reflecting on how the skewed representation of kindergarten teachers and assistants 
might affect scholarly knowledge about kindergartens. In this context, it is necessary 
to discuss the issue of validity.

Validity

This review synthetises evidence on the degree to which assistants have been engaged 
as research subjects in Norwegian kindergarten research, and does not, therefore, 
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comment on the validity of individual publications. However, the current study 
enables us to reflect on the total body of research and discuss the accumulated con-
tributions on this topic, wherein validity becomes a major issue.

Creswell and Miller (2000) have argued that validity does not refer to the data 
but to the inferences drawn from it. Moreover, they underlined that one key fea-
ture of validity is ‘how accurately the account represents participants’ realities of the 
social phenomena and is credible to them’ (Creswell & Miller, 2000, p. 124). Thus, 
they accentuated the importance of accurate representation of the research setting 
and how it is understood by actors themselves. Following this insight, we argue that 
the lack of assistants’ voices in Norwegian kindergarten research may negatively 
affect the quality and accuracy of the studies undertaken (Creswell & Miller, 2000).  
Furthermore, one might argue that the descriptions of data and findings will nec-
essarily be of poorer quality in the total body of studies because the largest occu-
pational group in the field is marginalised. From a phenomenological perspective, 
(Jacobsen, Tanggaard & Brinkmann, 2015) the implications of this include a likely 
loss of different perspectives, nuances, understandings and experiences and, further-
more, an epistemic loss of knowledge. Consequently, we argue that important gaps in 
kindergarten research in Norway may result from the skewed representation of the 
staff. It is not sufficient to build the knowledge of kindergarten almost exclusively on 
data from the smallest occupational group.

In their highly influential article on validity in qualitative research, Creswell and 
Miller (2000) described nine validity procedures. Since our focus primarily concerns 
the total body of evidence and not individual studies, we will narrow the discussion 
down to three procedures: member checking, thick description and triangulation 
(Creswell & Miller, 2000). First, Creswell and Miller emphasise member checking as 
‘the most crucial technique for establishing credibility’ (2000, 127). This procedure 
entails presenting data and interpretations to the participants in the study ‘so that 
they can confirm the credibility of the information and the narrative account’ (2000, 
127). As mentioned above, the main results of this study indicate that Norwegian kin-
dergarten research in our time frame (2008–2017) does not adequately represent the 
population working in Norwegian kindergartens; the largest occupational group has 
only to a limited degree been included as research subjects. Moreover, we found evi-
dence of conflation in 21 publications (14.1%), where informants were coded simply 
as ‘staff ’. These publications merged the different occupational groups under the term 
‘staff ’ without distinguishing between assistants, kindergarten teachers and chairs. 
Conflation increases the possibility of bias and reduces the accuracy of inferences. 
Using the term ‘staff ’ might distort the presentation of study results and disguise 
eventual findings that could show different occupational groups as having different 
roles and performing their tasks in different ways. For example, by designating infor-
mants explicitly as either assistants or kindergarten teachers, significant differences 
between kindergarten teachers’ and assistants’ work might appear. Håberg (2015) 
distinguished between different occupational groups, including in her study both 



51

Liv Ingrid Aske Håberg and Kjartan Leer-Salvesen

visible practical work and invisible work, such as planning and reflection. Conse-
quently, clear differences between occupational groups could emerge. This contrasts 
with the claim that kindergarten teachers and assistants in the Norwegian context 
are doing the same kind of work in an organisation characterised by flat structure 
(Aasen, 2010; Bøe, 2011; Nørregård-Nielsen, 2006). We conclude this paragraph by 
claiming that the lack of assistants in Norwegian kindergarten research obviously 
infringes on their involvement in member checking.

Second, Creswell and Miller (2000) also accentuated the role of thick description 
as a validity procedure. Thick description involves contextualising the people and 
sites studied, giving detailed, deep and dense descriptions of the setting, participants 
and themes. The purpose of this approach is to create verisimilitude, ‘to produce for 
the readers a sense that they have experienced, or could experience, the events being 
described in a study’ (2000, p. 129). Creswell and Miller argued that thick descrip-
tions ‘enable readers to make decisions about the applicability of the findings to other 
settings or similar contexts’ (2000, p. 129). Following this insight, we emphasise that 
the representation of Norwegian kindergarten staff we have documented is evidently 
at odds with the ideal of thick description. Furthermore, we argue that this skewed 
representation may threaten the transferability or generalisability of the results.

Third, Creswell and Miller have emphasised triangulation as another procedure 
to enhance validity. They described triangulation as ‘a search for convergence among 
multiple and different sources of information to form themes or categories in a study’ 
(2000, p. 126). They underlined the use of multiple methods as a technique to pro-
vide more valid narrative accounts. Furthermore, triangulation is the rationale for 
mixed-method research designs: such designs enable complex and multifaceted 
investigations. We found that only 7% of the studies investigating the work of assis-
tants used mixed-method designs. Meanwhile, in line with several earlier Scandina-
vian research reviews, our review has shown qualitative designs to represent the most 
common approach in kindergarten research (Bondebjerg et al., 2019; Bondebjerg 
et al., 2018; Bondebjerg et al., 2017; Højen-Sørensen et al., 2016; Wendt & Jørgensen, 
2015). For example, the latest review (Bondebjerg et al., 2019) dealt with the year 
2017 and found that 79% of all studies (N = 121) had a qualitative design. Our study 
of assistants as informants arrived at the same tendency (80.5%, N = 149).

More empirical knowledge is needed about the dynamics of kindergartens and 
their context, along with more sophisticated research designs. The role of kinder-
garten in Norway has changed, from being an opportunity experienced by some 
of the children from the age of one until they start school at six (60% in 2000) to 
becoming a normal and nearly universal element of early childhood (92% in 2018; 
SSB, 2019). This high percentage of participants has been highlighted from a policy 
perspective as an opportunity to give children who are not enjoying stimulating and 
supporting home environments experiences that promote learning and development 
(Kunnskapsdepartementet, 2019). The kindergarten’s role – to compensate for social 
inequality and give all children an equal chance when starting school – depends 
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on a high-quality learning environment (Aukrust & Rydland, 2009); therefore, this 
knowledge base is of great importance.

As shown above, a clear majority of Norwegian kindergarten research uses 
qualitative methods. In this research, the selected groups of respondents are typ-
ically small and strategic, and researchers emphasise contextualisation and focus 
on unique characteristics (Karpatschof, 2015). However, qualitative studies do not 
offer the opportunity to generalise or point to causality in ways that could paint a 
broader picture of the kindergarten context (2015). Qualitative research is more vul-
nerable to sampling error, that is, ‘error in the findings deriving from research due 
to the differences between a sample and the population from which it is selected’  
(Bryman, 2008, p. 168). The predominant use of qualitative approaches in kinder-
garten research amounts to adding many small pieces to a puzzle. The problem is 
that these pieces might, to a large extent, be placed on top of each other, while not 
contributing to completing the picture. In closing, many of the publications that 
included assistants as informants have had methodological limitations. Three or 
fewer assistants were consulted as informants in eight publications, a very small sam-
ple (cf. Appendix B). Moreover, nine of the publications did not quantify the number 
of assistants included as research subjects (cf. Appendix B); the latter methodological 
choice threatens the transparency of the research process. 

Representation and research
Our study has shown that kindergarten teachers are represented both as the main group 
of informants for kindergarten studies and also as a large proportion of the researchers 
in this field. A central finding is that 42.9% of the 149 publications were written by 
authors or first authors who were educated as kindergarten teachers. On the one hand, 
researching one’s own occupation may have benefits in terms of increased understand-
ing and access to the field of study (Repstad, 2002). On the other hand, challenges may 
arise from blind spots, including identifying too much with informants, which may 
result in problems sustaining necessary analytical distance (Leer-Salvesen, 2016). In his 
meta-evaluation of Swedish preschool literature, Haug (2003) found that the research 
problems examined were strongly affected by the researchers’ own experiences, and 
that the dissertations made in the investigated period (1998–2001) were all conducted 
by persons who had previously worked in a kindergarten context themselves. Haug 
claimed that this body of research ‘is marked by a clear solidarity with the preschool’ 
(2003, p. 19). Almost all of these dissertations (N = 15) were qualitative studies that 
involved ‘very few institutions, very few staff and children’ (2003, p. 7). This strong con-
nection to the kindergarten context may possibly influence the researchers’ selection of 
informants. Furthermore, researching one’s own context might reinforce confirmation 
bias and lead to a less critical view of kindergarten practices.

The kindergarten teachers’ dual role, representing the field of kindergarten research 
while, to some extent, doing the research themselves, stands in contrast to the 



53

Liv Ingrid Aske Håberg and Kjartan Leer-Salvesen

invisibility of assistants in this same research context. This invisibility is also noticeable 
in key policy documents. Neither The Act on Day Care Institutions (Kunnskapsdepar-
tementet, 2005) nor the Framework Plan for Kindergartens (Kunnskapsdepartemen-
tet, 2017) contains the term ‘assistant’, while the term ‘staff ’ is used frequently. This 
can be interpreted as recognising no distinction between chairs, pedagogical leaders 
and assistants in their work with children. Meanwhile, staff working as pedagogi-
cal leaders and chairs are emphasised in their distinctive roles as having the main 
responsibility for planning and assessing children’s well-being, learning and develop-
ment (Kunnskapsdepartementet, 2017).

However, although the term ‘assistant’ is excluded from legal and framework 
documents, this does not mean that assistants ought to be excluded from research. 
According to Engelsen (2000), research in this domain carries the important func-
tion of analysing and problematising educational policy rhetoric so that one does not 
uncritically support the way concepts are used in legislation and curricula. Vallberg 
Roth (2013) has claimed that the absence of terms pertaining to staff in curricula 
and other policy documents represents a form of exclusion. When assistants are so 
seldom engaged as informants in kindergarten research, this occupational group 
becomes nearly invisible. Meanwhile, kindergarten teachers working as pedagogical 
leaders or chairs are both explicitly mentioned in policymaking in this field and are 
relied on as the main informants in kindergarten research.

Conclusion
In this study, the research question, To what extent have assistants been selected as 
informants in empirical kindergarten research in Norway, and what methodological 
challenges arise from this?, has been investigated in at least three ways. First, the most 
recent developments on this topic have been covered by analysing earlier research 
overviews concerning Norwegian kindergarten research. Second, a firm founda-
tion was built for analysis by performing a critical review of the available literature 
and presenting findings in quantitative form (Tables 1–3, Figures 1–3). Third, the 
research question has been investigated by interpreting and elaborating the method-
ological implications of the study’s results.

Since the largest occupational group in kindergartens (assistants) has never been 
the sole subject of research and they are seldom even included as informants, this 
study’s main finding is that important gaps have emerged in the body of knowledge 
about Norwegian kindergartens. The perspectives and experiences of assistants are 
represented in kindergarten research only to a very limited extent; they are gener-
ally marginalised and invisible. It is not sufficient to build collective knowledge of 
kindergarten practices while relying almost exclusively on data from the smallest 
occupational group. We argue that researchers’ choices regarding sampling affect the 
validity and transferability of their studies. Furthermore, sample selection involves 
deciding what to investigate and whose stories are to be heard.
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When the kindergarten is the object of the research, choosing who will represent 
the institution is a question of the utmost importance. It is important for politicians 
and policymakers, who establish the framework for the institution, and also for staff, 
parents and other stakeholders, to gain access to valid knowledge about what is going 
on in this central institution in our society. In recent decades, international organ-
isations have investigated and compared different forms of daycare (for example, 
kindergartens) for preschool-aged children in various European nations. For both 
the OECD (1999, 2001, 2006, 2012, 2013) and the EU, a major rationale for these 
interventions is to support the opportunities for lifelong learning and social equality 
for children. An important finding in the OECD studies is the connection between 
high-quality kindergarten environments and the competence of staff to interact, play, 
stimulate and take care of the children. From an ethical point of view, therefore, it 
is highly relevant to use staff as key informants in kindergarten research. However, 
to obtain valid knowledge about the kindergarten as an institution, we argue that it 
is necessary for all groups of staff members to be engaged in the research process. 
Chairs, kindergarten teachers and assistants all serve important functions and have 
experiences and perspectives worth investigating.

We need to highlight several limitations of our study. Our decisions regarding 
search terms and databases may have inadvertently excluded some publications, 
which could have affected our results. The choice of languages (Norwegian, English, 
Swedish, and Danish) might, to a lesser degree, have been a limiting factor, because 
research in the Norwegian context is seldom published in other languages. Further-
more, our study was done in a Norwegian context. It may, however, be of interest to 
investigate research on staff groups as informants in other countries as well. 

This study was motivated by the lack of information about assistants as infor-
mants in kindergarten research and an ambition to investigate and discuss this aspect 
of the field. We conclude that more research on assistants’ roles in kindergartens is 
clearly warranted. We want to inspire upcoming research efforts to become aware of 
the challenges that result when assistants are not included in research designs. Both 
from a methodological and an ethical perspective, it is necessary that assistants take 
part in kindergarten research to a much greater extent than before. We contend that 
assistants should be treated as legitimate and relevant research subjects, independent 
of the other occupational groups in the kindergarten context.

References
Aasen, W. (2010). Førskolelæreren som teamleder og samarbeidspartner – ledelsesdilemmaer 

i barnehagen. Norsk pedagogisk tidsskrift, 94(4), 293–305.
Alvestad, M., Johansson, J.-E., Moser, T. & Søbstad, F. (2009). Status og utfordringer i norsk 

barnehageforskning. Nordic Early Childhood Education Research Journal, 2(1), 39–55.
Alvestad, T. & Sheridan, S. (2015). Preschool teachers’ perspectives on planning and 

documentation in preschool. Early Child Development and Care 185(3), 377–392.



55

Liv Ingrid Aske Håberg and Kjartan Leer-Salvesen

Aukrust, G. V. & Rydland, V. (2009). Barnehagens kvalitet og skolefaglig læring: En 
kunnskapsoversikt. Norsk pedagogisk tidsskrift, 93(3), 178–187.

Bae, B. (2009). Samspill mellom barn og voksne ved måltidet. Muligheter for medlæring? 
Nordisk barnehageforskning, 2(1), 3–15. 

Bae, B. (2012). Children and teachers as partners in communication: Focus on spacious and 
narrow interactional patterns. International Journal of Early Childhood 44(1), 53–69.

Bjørgen, K. (2011). Women’s education levels and its impact on their attitudes towards 
children’s health development. Early Child Development and Care 181(1), 73–87.

Bjørnestad, E. & Pramling Samuelsson, I. (2012). Hva betyr livet i barnehagen for barn under 3 
år?: En forskningsoversikt. Oslo: Høgskolen i Oslo og Akershus.

Bondebjerg, A., Jessen, A., Larsen, T. C., Schunck, N. & Vestergaard, S. (2017). 
Forskningskortlægning og -vurdering af skandinavisk dagtilbudsforskning for 0–6 årige i året 
2015. Aarhus: Aarhus universitet. Retrieved from https://www.eva.dk/dagtilbud-boern/
forskningskortlaegning-2015

Bondebjerg, A., Jessen, A., Jusufbegovic, L. & Vestergaard, S. (2018). Forskningskortlægning 
og -vurdering af skandinavisk dagtilbudsforskning for 0-6-årige i året 2016. Aarhus: 
Aarhus universitet. Retrieved from https://www.nb-ecec.org/forskningskortlaegning-og-
vurdering-af skandinavisk-dagtilbudsforskning-for-0-6-arige-i-aret-2016-1.pdf

Bondebjerg, A., Jusufbegovic, L., Qvortrup, L. & Vestergaard, S. (2019). Empirisk 
dagtilbudsforskning for 0-6-årige i de skandinaviske lande. Forskningskortlægning  
og -vurdering for året 2017. Aarhus: Aarhus universitet. Retrieved from https://www.
nb-ecec.org/kortlaegninger/forskningskortlaegning-og-vurdering-af skandinavisk-
dagtilbudsforskning-for-0-6-arige-i-aret-2017.pdf

Borg, E., Backe-Hansen, E. & Kristiansen, I.-H. (2008). Kvalitet og innhold i norske 
barnehager: En kunnskapsoversikt (NOVA-rapport 6/2008). Oslo: Norsk institutt for 
forskning om oppvekst, velferd og aldring.

Borge, A. I. H. (1995). Kvalitet i barnehagen: En kunnskapsoversikt. Oslo: Statens institutt for 
folkehelse.

Brandt, B., Lutfiyya, M. N., King, J. A. & Chioreso, C. (2014). A scoping review of 
interprofessional collaborative practice and education using the lens of the Triple Aim. 
Journal of Interprofessional Care, 28(5), 393–399. doi:10.3109/13561820.2014.906391

Broström, S. 2009. Den pædagogiske firkant. In Mørreaunet, S., Glaser, V., Lillemyr, O. F.,  
og Moen, K. H. (Eds.), Inspirasjon og kvalitet i praksis: Med hjerte for barnehagefeltet  
(s. 139–153). Oslo: Pedagogisk forum.

Bryman, A. (2008). Social research methods. Oxford: Oxford University Press.
Bøe, M. (2011). Ledelse som reflektert aktivitet og handling i lys av barnehagen som lærende 

organisasjon. In A. M. Otterstad & J. Redding (Eds.), Barnehagepedagogiske diskurser 
(p. 87–100). Oslo: Universitetsforlaget.

Bøe, M. & Hognestad, K. (2014). Knowledge development through hybrid leadership 
practices. Tidsskrift for nordisk barnehageforskning 8(6), 1–14.

Børhaug, K. (2011). Barnehageorganisasjonen – autonomi eller standardisering? Tidsskriftet 
FoU i praksis, 5(2), 49–66.

https://www.eva.dk/dagtilbud-boern/forskningskortlaegning-2015
https://www.eva.dk/dagtilbud-boern/forskningskortlaegning-2015
https://www.nb-ecec.org/forskningskortlaegning-ogvurdering-afskandinavisk-dagtilbudsforskning-for-0-6-arige-i-aret-2016-1.pdf
https://www.nb-ecec.org/forskningskortlaegning-ogvurdering-afskandinavisk-dagtilbudsforskning-for-0-6-arige-i-aret-2016-1.pdf
https://www.nb-ecec.org/kortlaegninger/forskningskortlaegning-og-vurdering-afskandinaviskdagtilbudsforskning-for-0-6-arige-i-aret-2017.pdf
https://www.nb-ecec.org/kortlaegninger/forskningskortlaegning-og-vurdering-afskandinaviskdagtilbudsforskning-for-0-6-arige-i-aret-2017.pdf
https://www.nb-ecec.org/kortlaegninger/forskningskortlaegning-og-vurdering-afskandinaviskdagtilbudsforskning-for-0-6-arige-i-aret-2017.pdf


56

Nordisk tidsskrift for utdanning og praksis

Børhaug, K. & Lotsberg, D. Ø. (2014). Fra kollegafellesskap til ledelseshierarki? De pedagogiske 
lederne i barnehagens ledelsesprosess. Tidsskrift for nordisk barnehageforskning 7(13), 1–17.

Carlsen, K. (2015). Forming i barnehagen i lys av Reggio Emilias atelierkultur (Doktorgrad-
savhandling). Åbo: Åbo Akademi.

Cresswell, J. W & Miller, D. L. (2000). Determining validity in qualitative inquiry. Theory into 
Practice, 39(3), 124–130.

Enehaug, H., Gamperiene, M. & Grimsmo, A. (2008). Arbeidsmiljøet i barnehagen. En 
casestudie i 4 barnehager i offentlig og privat sektor. Oslo: Arbeidsforskningsinstituttet.

Eik, L. T. (2014). Ny i profesjonen: En observasjons– og intervjustudie av førskolelæreres videre 
kvalifisering det første året i yrket (Doktorgradsavhandling). Oslo: Universitetet i Oslo.

Engelsen, B. U. (2000). Didaktikk på norsk mot år 2000: Et utdanningspolitisk brudd? (B.2). 
Oslo: Pedagogisk forskningsinstitutt, Universitetet i Oslo.

Evenstad, R. & Becher, A. A. (2015). Arkitektur og pedagogikk i samspill eller motspill? – om 
betydning av koherens mellom planlegging og etablering av nye typer barnehagebygg. 
Nordisk barnehageforskning 10(2), 1–20.

Figenschou, G. (2017). Full kontroll i barnehagen?: En studie av styring og styringsmentalitet 
(Doktorgradsavhandling). Trondheim: NTNU.

Foss, E. (2009). Den omsorgsfulle væremåte: En studie av voksnes væremåte i forhold til barn i 
barnehagen (Doktorgradsavhandling). Bergen: Universitetet i Bergen.

Gjems, L. (2006). Hva lærer barn når de forteller?: En studie av barns læringsprosesser gjennom 
narrativ praksis (Doktorgradsavhandling). Oslo: Universitetet i Oslo.

Glavind, N., Pade, D. & Pade, C. (2000). Er der tid til børnene – når vi skal nå «alt det annet»?: 
Rapport om tidsanvendelse i daginstitutioner i København. Ballerup: Bureau 2000.

Gradovski, M. & Løkken, I. (2015). Chronotopic thresholds, reflection, and transformation of 
supervision experiences for preschool assistants in Norwegian preschools. International 
Journal of Early Childhood, 47(2), 331–345.

Granly, A. & Maagerø, E. (2012). Multimodal texts in kindergarten rooms. Education Inquiry 
3(3), 371–386.

Grant, M. J. & Booth, A. (2009). A typology of reviews: An analysis of 14 review types and 
associated methodologies. Health Information and Libraries Journal, 26(2), 91–108.

Gulbrandsen, L., Johansson, J.-E., & Nilsen, R. D. (2002). Forskning om barnehager: En 
kunnskapsstatus. Oslo: Norges forskningsråd.

Hagen, L. A. and S. Haukenes (2017). Sangrepertoaret i barnehagen - tradisjon eller 
stagnering? Tidsskrift for nordisk barnehageforskning 15(5), 1–16. 

Hart, C. (2018). Doing a Literature Review: Releasing the Research Imagination. Los Angeles, 
CA: SAGE.

Haug, P. (2003). Om kvalitet i förskolan: Forskning om och utvärdering av förskolan. 
Stockholm: Skolverket.

Hillesøy, S. (2016). The contribution of support teachers in facilitating children’s peer 
interactions. International Journal of Early Childhood, 48(1), 95–109.

Hillesøy, S. & Ohna, S. E. (2014). Barnehagepersonalets refleksjoner om vilkår for deltakelse 
for barn med cochleaimplantat. Spesialpedagogikk 14(7), 47–59. 



57

Liv Ingrid Aske Håberg and Kjartan Leer-Salvesen

Hofslundsengen, H. (2017). Betydningen av barns oppdagende skriving i barnehagen: En kvasi-
eksperimentell intervensjonsstudie (Doktorgradsavhandling). Oslo: Universitetet i Oslo.

Hopperstad, M. H., Hellem, L., & Kjørholt, A. T. (2005). Funksjonshemmede barn i barnehage: 
kunnskapsstatus og forskningsutfordringer. Trondheim: Norsk senter for barneforskning.

Højen-Sørensen, A.-K., Kristiansen, L. J., Jørgensen, A.-M. K. & Wendt, R. E. (2016). Kortlægning, 
kvalitetsvurdering og analyse af udviklingen i skandinavisk dagtilbudsforskning for 0–6-årige i 
året 2014. København: SFI-Det nationale forskningscenter for vælferd. Retrieved from https://
www.sfi.dk/publikationer/kortlaegning-kvalitetsvurdering-og-analyse-af udviklingen-i-
skandinavisk-dagtilbudsforskning-for-0-6-aarige-i-aaret-2014-11912/

Håberg, L. I. A. (2015). Didaktisk arbeid i barnehagen: Kvalitativ studie av korleis assistentar 
og barnehagelærarar planlegg, gjennomfører og vurderer samlingsstund og femårsklubb 
(Doktorgradsavhandling). Oslo: Universitetet i Oslo.

Håberg, L. I. & Leer-Salvesen, K. (2020a). Appendix A. Overview of empirical kindergarten 
research using assistants as informants (N = 43). [Data set]. Retrieved from https://www.
researchgate.net/publication/340340481_APPENDIX_A_Overview_of_included_
presentations_using_staff_as_informants_N149

Håberg, L. I. & Leer-Salvesen, K. (2020b). Appendix B. Overview of empirical kindergarten 
research using assistants as informants (N = 43). [Data set]. Retrieved from https://www.
researchgate.net/publication/340340818_APPENDIX_B

Jacobsen, B., Tanggaard, L. & Brinkmann, S. (2015). Fænomenologi. In S. Brinkmann & 
L. Tanggaard (Eds.), Kvalitative metoder. En grundbog (p. 217–239). København: Hans 
Reizels forlag.

Johansson, E., Emilson, A., Röthle, M., Puroila, A.-M., Broström, S., Einarsdottir, J. (2016). 
Individual and collective rights expressed in educator and child interactions in Nordic 
preschools. International Journal of Early Childhood 48(2), 209–224.

Kalkman, K., Haugen, G. M. & Valenta, M. (2017). ‘They need to…’: Exploring practitioners’ 
attitudes in relation to newcomer migrant children’s needs in Norwegian day care. 
Childhood 24(3), 366–380.

Karpatschof, B. (2015). Den kvalitative undersøgelsesform særlige kvaliteter. In S. Brinkmann 
& L. Tanggaard (Eds.), Kvalitative metoder. En grundbog (p. 443–462). København: Hans 
Reizels forlag.

Kasin, O. & Slåtten, M. V. (2015). Likestilt og forskjellig? Om menn og likestilling i 
barnehagen. Nordisk barnehageforskning 9(8), 1–16.

Keilman, E. (2017). En bekymringsprosess full av utfordringer – Pedagogiske lederes krevende 
«reise» fra bekymring til handling. Tidsskriftet Norges Barnevern 94(03), 154–165.

Kirkhaug, B., Drugli, M. B., Mørch, W.-T. & Handegård, B. H. (2012). Teacher report on 
children’s problem behavior on the Sutter-Eyberg Student Inventory-Revised (SESBI-R) 
in a Norwegian sample of preschool and school children. Scandinavian Journal of 
Educational Research 56(2), 139–153.

Knaben, Å. D. & Abrahamsen, G. (2017). Pedagogiske lederes yrkesstabilitet. Norsk 
pedagogisk tidsskrift 101(4), 352–363.

https://www.sfi.dk/publikationer/kortlaegning-kvalitetsvurdering-og-analyse-afudviklingen-iskandinavisk-dagtilbudsforskning-for-0-6-aarige-i-aaret-2014-11912/
https://www.sfi.dk/publikationer/kortlaegning-kvalitetsvurdering-og-analyse-afudviklingen-iskandinavisk-dagtilbudsforskning-for-0-6-aarige-i-aaret-2014-11912/
https://www.sfi.dk/publikationer/kortlaegning-kvalitetsvurdering-og-analyse-afudviklingen-iskandinavisk-dagtilbudsforskning-for-0-6-aarige-i-aaret-2014-11912/
https://www.researchgate.net/publication/340340481_APPENDIX_A_Overview_of_included_presentations_using_staff_as_informants_N149
https://www.researchgate.net/publication/340340481_APPENDIX_A_Overview_of_included_presentations_using_staff_as_informants_N149
https://www.researchgate.net/publication/340340481_APPENDIX_A_Overview_of_included_presentations_using_staff_as_informants_N149
https://www.researchgate.net/publication/340340818_APPENDIX_B
https://www.researchgate.net/publication/340340818_APPENDIX_B


58

Nordisk tidsskrift for utdanning og praksis

Knudsen, J. S., Aglen, G. S., Danbolt, I. & Engesnes, N. (2015). Barnehagens musikalske 
veivisere. Norsk pedagogisk tidsskrift 99(3–4), 294–306.

Korsvold, T. (2005). For alle barn!: Barnehagens framvekst i velferdsstaten. Oslo: Abstrakt forlag.
Kunnskapsdepartementet. (2005). The Act on Day Care Institutions (Barnehagelova). Oslo: 

Kunnskapsdepartementet.
Kunnskapsdepartementet. (2014). Kampanjeundersøkelsen 2014: Barnehagelæreryrkets 

status i Norge. Oslo: Kunnskapsdepartementet. https://www.regjeringen.no/
globalassets/upload/kd/vedlegg/barnehager/rapporter20og20planer/kd_
barnehagelaerer2014.pdf

Kunnskapsdepartementet. (2017). Framework Plan for Kindergartens (Rammeplan for 
barnehagen: Forskrift om rammeplan for barnehagens innhold og oppgaver). Oslo: 
Kunnskapsdepartementet.

Kunnskapsdepartementet. (2019). Tett på – tidlig innsats og inkluderende fellesskap i 
barnehage, skole og SFO. (Meld. St. nr. 6 (2019–2020)). https://www.regjeringen.no/no/
dokumenter/meld.-st.-6-20192020/id2677025/

Larsen, A.-S. (2014). Potensialer i ubestemmelige øyeblikk. Tidsskrift for nordisk 
barnehageforskning 8(4), 1–13.

Larsen, M. S., Jensen, B., Johansson, I., Moser, T., Ploug, N. & Kousholt, D. (2010). 
Forskningskortlægning og forskervurdering af skandinavisk forskning i året 2009 
i institutioner for de 0–6 årige (førskolen). København: Dansk Clearinghouse for 
Uddannelsesforskning og Danmarks Pædagogiske Universitetsforlag.

Larsen, M. S., Kampmann, J., Persson, S., Moser, T., Ploug, N. & Kousholt, D. (2012). 
Forskningskortlægning og forskervurdering af skandinavisk forskning i året 2010 
i institutioner for de 0–6 årige (førskolen). København: Dansk Clearinghouse for 
Uddannelsesforskning og Danmarks Pædagogiske Universitetsforlag.

Larsen, M. S., Kampmann, J., Persson, S., Moser, T., Ploug, N., Kousholt, D., Sommersel, H. B.  
& Steenberg, K. (2013). Forskningskortlægning og forskervurdering af skandinavisk 
forskning i året 2011 i institutioner for de 0–6 årige (førskolen). København: Dansk 
Clearinghouse for Uddannelsesforskning og Danmarks Pædagogiske Universitetsforlag.

Leer-Salvesen, K. (2016). På tilliten løs? En studie av læreres og presters skjønnsutøvelse i 
spenningen mellom taushetsplikt, meldeplikt og avvergeplikt (Doktorgradsavhandling). 
Kristiansand: Universitetet i Agder.

Løvgren, M. (2012). I barnehagen er alle like?: Om arbeidsdeling blant ansatte i norske 
barnehager. In B. Aamotsbakken (Ed.), Ledelse og profesjonsutøvelse i barnehage og skole 
(p. 37–49). Oslo: Universitetsforlaget.

Løvgren, M. & Gulbrandsen, L. (2012). How early and how long? Nordic Early Childhood 
Education Research Journal 5(7), 1–9.

Løvgren, M. (2014). Professional Boundaries: The Case of Childcare Workers in Norway. Statens 
senter for profesjonskunnskap (PhD dissertation). Oslo: Høgskolen i Oslo og Akershus.

Miles, M. B., Huberman, A. M. & Saldana, J. (2014). Qualitative Data Analysis: A Methods 
Sourcebook. Los Angeles: SAGE.

Moen, K. H. (2017). Barnehagestyreres opplevelser av forholdet til skolen i spørsmål om 
barns læring. Tidsskrift for nordisk barnehageforskning 14(5), 1–16.

https://www.regjeringen.no/globalassets/upload/kd/vedlegg/barnehager/rapporter20og20planer/kd_barnehagelaerer2014.pdf
https://www.regjeringen.no/globalassets/upload/kd/vedlegg/barnehager/rapporter20og20planer/kd_barnehagelaerer2014.pdf
https://www.regjeringen.no/globalassets/upload/kd/vedlegg/barnehager/rapporter20og20planer/kd_barnehagelaerer2014.pdf
https://www.regjeringen.no/no/dokumenter/meld.-st.-6-20192020/id2677025/
https://www.regjeringen.no/no/dokumenter/meld.-st.-6-20192020/id2677025/


59

Liv Ingrid Aske Håberg and Kjartan Leer-Salvesen

Nicolaisen, H., Seip, Å. A. & Jordfald, B. (2012). Tidstyver i barnehagen: Tidsbruk i 
barnehager i bydel Alna (Fafo Rapport 1/2012). Retrieved from http://www.fafo.no/pub/
rapp/20228/20228.pdf

Nilsen, A. C. E. (2017). Bekymringsbarn blir til: En institusjonell etnografi av tidlig innsats som 
styringsrasjonal i barnehagen (Doktorgradsavhandling). Kristiansand: Universitetet i Agder.

Nordenbo, S. E. (2009). Forskningskortlægning og forskervurdering af skandinavisk forskning i 
året 2007 i institutioner for de 0–6-årige (førskolen). København: Dansk Clearinghouse for 
Uddannelsesforskning og Danmarks Pædagogiske Universitetsforlag.

Nordenbo, S. E., Hjort, K., Jensen, B., Johansson, I., Larsen, M. S., Moser, T., et al. (2010).  
Forskningskortlægning og forskervurdering af skandinavisk forskning i året 2008 i  
institutioner for de 0–6 årige (førskolen). København: Dansk Clearinghouse for 
Uddannelsesforskning og Danmarks Pædagogiske Universitetsforlag.

Nordenbo, S. E., Jensen, B., Johansson, I., Kampmann, J., Larsen, M. S., Moser, T., et al. 
(2009). Forskningskortlægning og forskervurdering af skandinavisk forskning i året 2006  
i institutioner for de 0–6 årige (førskolen). København: Danmarks Pædagogiske 
Universitetsforlag.

Nygård, M. (2017). The Norwegian Early Childhood Education and Care institution as a 
learning arena: Autonomy and positioning of the pedagogic recontextualising field with 
the increase in state control of ECEC content. Nordic Journal of Studies in Educational 
Policy 3(3), 230–240.

Nørregård-Nielsen, E. (2006). Pædagoger i skyggen: Om børnehavepædagogers kamp for faglig 
anerkendelse. Odense: Syddansk universitetsforlag.

OECD (1999). OECD Country Note. Early Childhood Education and Care Policy in  
Norway. Paris: OECD Publishing. Retrieved from https://www.oecd.org/norway/ 
2534885.pdf.

OECD (2001). Starting Strong: Early Childhood Education and Care. Paris: OECD Publishing.
OECD (2006). Starting Strong II: Early Childhood Education and Care. Paris: OECD Publishing.
OECD (2012). Starting Strong III: A Quality Toolbox for Early Childhood Education and Care. 

Paris: OECD Publishing. Retrieved from https://doi.org/10.1787/25216031
OECD (2013). Quality Matters in Early Childhood Education and Care: Norway 2013. Paris: 

OECD Publishing. Retrieved from http://dx.doi.org/10.1787/9789264176713-en
Olsen, B. (2007). Pædagogik, pædagogmedhjælpere og pædagoger: Arbejdsdelinger og 

opdragelsespraksis i daginstitutionen. Viborg: Forlaget PUC.
Regjeringen (2018). Flere barnehagelærere i barnehagen. Retrieved from https://www.

regjeringen.no/no/aktuelt/flere-barnehagelarere-ibarnehagen/id2585153/
Repstad, P. (2002). De nære ting: Om det å utdanne, bygge og forske på profesjoner.  

In B. Nylehn & A. M. Støkken (Eds.), De profesjonelle (p. 199–214). Oslo: 
Universitetsforlaget.

Røkenes, F. M., & Krumsvik, R. J. (2014). Development of student teachers’ digital 
competence in teacher education. Nordic Journal of Digital Literacy, 9(4), 250–280.

Sandseter, E. B. H. (2014). Early childhood education and care practitioners’ perceptions 
of children’s risky play: Examining the influence of personality and gender. Early Child 
Development and Care 184(3), 434–449. 

http://www.fafo.no/pub/rapp/20228/20228.pdf
http://www.fafo.no/pub/rapp/20228/20228.pdf
https://www.oecd.org/norway/2534885.pdf
https://www.oecd.org/norway/2534885.pdf
https://www.regjeringen.no/no/aktuelt/flere-barnehagelarere-ibarnehagen/id2585153/
https://www.regjeringen.no/no/aktuelt/flere-barnehagelarere-ibarnehagen/id2585153/


60

Nordisk tidsskrift for utdanning og praksis

Seland, M. (2009). Det moderne barn og den fleksible barnehagen: En etnografisk 
studie av barnehagens hverdagsliv i lys av nyere diskurser og kommunal virkelighet 
(Doktorgradsavhandling). Trondheim: NTNU.

Skjæveland, Y., Granrusten, P. T., Moen, K. H. & Lillemyr, O. F. (2017). Ledelse og læring i 
barnehagen. Norsk pedagogisk tidsskrift 101(03), 239–251.

Skreland, L. L. (2016). På mandager er det ikke lov med papirfly - en studie av regler og 
yrkesutøvelse (Doktorgradsavhandling). Kristiansand: Universitetet i Agder.

Smeby, J.-C. (2011). Profesjonalisering av førskolelæreryrket? Arbetsmarknad & Arbetsliv, 
17(4), 43–58.

Sommersel, H. B., Vestergaard, S. & Larsen, M. S. (2013). Kvalitet i barnehager i skandinavisk 
forskning 2006–2011: En systematisk forskningskartlegging. København: Dansk 
Clearingshouse for Uddannelsesforskning.

Steinnes, G. S. (2014). Profesjonalitet under press? Ein studie av førskulelærarar si meistring  
av rolla i lys av kvalifiseringa til yrket og arbeidsdelinga med assistentane 
(Doktorgradsavhandling). Oslo: Høgskolen i Oslo og Akershus.

Steinnes, G. S., & Haug, P. (2013). Consequences of staff composition in Norwegian 
kindergarten. Nordic Early Childhood Education Research Journal, 6(13), 1–13.

Storjord, M. H. (2008). Barnehagebarns liv i en samisk kontekst: En arena for kulturell 
meningsskaping. Tromsø: Universitetet i Tromsø.

Storli, R. & Sandseter, E. B. H. (2017). Gender matters: Male and female ECEC practitioners’ 
perceptions and practices regarding children’s rough-and-tumble play (R&T). European 
Early Childhood Education Research Journal 25(5), 838–853.

SSB (2019). Barnehager. Retrieved from https://www.ssb.no/utdanning/statistikker/barnehager
Thagaard, T. (2018). Systematikk og innlevelse: En innføring i kvalitative metoder. Bergen: 

Fagbokforlaget.
Tkachenko, E., Giæver, K., Bratland, K. & Syed, B. F. (2015). Marginalisert eller synliggjort? 

Flerspråklige barnehageansattes kompetanse og rolle. Norsk pedagogisk tidsskrift, 99(3–4), 
244–255.

Vallberg Roth, A.-C. (2011). De yngre barnens läroplanhistoria – didaktik, dokumentiation och 
bedömning i förskola. Lund: Studentlitteratur.

Vassenden, A., Thygesen, J., Bayer, S. B., Alvestad, M. & Abrahamsen, G. (2011). Barnehagenes 
organisering og strukturelle faktorers betydning for kvalitet. Stavanger: International 
Research Institute of Stavanger.

Vatne, B. (2012). Innhald i barnehagen i lys av politisk fokus på barnehagefeltet. Nordic Early 
Childhood Education Research Journal, 5(20), 1–13.

Vatne, B. & Gjems, L. (2014). Barnehagelæreres arbeid med barns språklæring. Norsk 
pedagogisk tidsskrift 98(2), 115–126.

Wendt, R. E. & Jørgensen, A.-M. K. (2015). Forskningskortlægning, kvalitetsvurdering og 
analyse af udviklingen i skandinavisk dagtilbudsforskning for 0–6-årige i 2013. København: 
SFI – Det nationale Forskningscenter for Velfærd. Retrieved from https://www.sfi.dk/
publikationer/forskningskortlaegning-kvalitetsvurdering-og-analyse-af-udviklingen-i-
skandinavisk-dagtilbudsforskning-for-0-6-aarige-i-aaret-2013-3044/

https://www.sfi.dk/publikationer/forskningskortlaegning-kvalitetsvurdering-og-analyse-af-udviklingen-iskandinavisk-dagtilbudsforskning-for-0-6-aarige-i-aaret-2013-3044/
https://www.sfi.dk/publikationer/forskningskortlaegning-kvalitetsvurdering-og-analyse-af-udviklingen-iskandinavisk-dagtilbudsforskning-for-0-6-aarige-i-aaret-2013-3044/
https://www.sfi.dk/publikationer/forskningskortlaegning-kvalitetsvurdering-og-analyse-af-udviklingen-iskandinavisk-dagtilbudsforskning-for-0-6-aarige-i-aaret-2013-3044/


61

Liv Ingrid Aske Håberg and Kjartan Leer-Salvesen

Ødegård, E. (2011). Nyutdannede pedagogiske lederes mestring og appropriering av barnehagens 
kulturelle redskaper: En kvalitativ studie av nyutdannede førskolelæreres kompetansebygging 
det første året i yrket (Doktorgradsavhandling). Oslo: Universitetet i Oslo.

Appendix A and B
Appendix A and Appendix B are not included in this article, but they are available 
online on ResarchGate.

Appendix A

Håberg, L. I. & Leer-Salvesen, K. (2020a). Appendix A. Overview of empirical kindergarten 
research using assistants as informants (N = 43). [Data set]. Retrieved from https://www.
researchgate.net/publication/340340481_APPENDIX_A_Overview_of_included_
presentations_using_staff_as_informants_N149

Appendix B

Håberg, L. I. & Leer-Salvesen, K. (2020b). Appendix B. Overview of empirical kindergarten 
research using assistants as informants (N = 43). [Data set]. Retrieved from https://www.
researchgate.net/publication/340340818_APPENDIX_B

https://www.researchgate.net/publication/340340481_APPENDIX_A_Overview_of_included_presentations_using_staff_as_informants_N149
https://www.researchgate.net/publication/340340481_APPENDIX_A_Overview_of_included_presentations_using_staff_as_informants_N149
https://www.researchgate.net/publication/340340481_APPENDIX_A_Overview_of_included_presentations_using_staff_as_informants_N149
https://www.researchgate.net/publication/340340818_APPENDIX_B
https://www.researchgate.net/publication/340340818_APPENDIX_B



